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ABSTRACT : .
. Los Anggles Harbor College administered surveys to
920 students’'at the end of the spring 1976 semester and 803 students
‘tegistering for the spring 1977 semester_in order to ascertain the’
importance to the respondents of 57 learning objectives and 8 credit
objectlves, and to relate these to the need, use, and efficacy of
college instructional and support services. Results of the survey
showed a very high degree of agreement betveen the two groups of ., /
students surveyed. The most important lparnlng objectives of both
groups of students were increased effectiveness: in accomplishment of
goals, academic courses. for advancement, development of
self-confidence, self-discipline, and effective time management. Most
important credit objectives of both groups of students included
transfer credit, baccaiaureate attainment, letter grades, and
attainment of the associate degree. Distributions of the relative
importance of objectives and ratlngs of the helpfulness of
instructional and support services,K were cross-tabulated according to
.various characteristics of the respondents. Area of residence, age,
sex, ethnicity, and educational attainment were found to be rélated
to the ratings of college services. The rationale for the study,
utilization of student input in developing the set of student .
objectives for the survey instrument, survey nethodology, and a
demographic descrlptlon of the samples are included in the report.
The survey instrument is appended. (JDS)
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T ABSTRACT - e
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. : > [ i 8

Importance'of 57 learning and eight credit objectives and the use.and

¢

helpfuiness of thirteen support serviced to coamunity college students are

perceptions assessed thrOugh the Hanhqr College Student ObJectives Survey.
- L}

. L

Administered to 803 registering and 920 end of semester students, results

B \7 !
> ' sfound 4ittle to distinguish between samples. . o

PEERY

P . e !

- . L4 -

Ranked acoording to iuportance to largest number of students, Spring 1976
. AN qand 1927, coxrelatidns fSpearman's;rho) were.Learning Objectives’.954 and .
C; \*hicregit 05jecti€e5_.§05. ~Increased.effectiv;ness in accomplishment of goals,
R fhacadenic'COurses for advancement, d;;elopnent of self—confidence: self—disci—

v

. T pline, and effective time Qanagement were‘bighest ranked learning objectives.

.

s‘# Transfer Credit, BA’BS Letter G{ades, A.A. were highest credit ObJeCtiVeS for

both samples. Residence and personal characteristics were related to objec-

. . N h X A\ .
;;/ tﬁves and service use to assess represen&ifiveness of samples and efficacy of
. Y N . . . K
J ' serviceihin addressing\néeds of particular‘ denéggepulations; Cross tabu-\
‘. ‘\ ‘ ‘e ) N . . . 1 <

' . TN *.
lated variables<will te vsed as informationiBiése for program planning by

’ £ W SN
_instructiongl .and service personnel. "\ \
. ' \‘\
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s+ CHAPTER ONE: RATIONALE AND PROCEDJRES. ) '

INTRODUCTION  ° , o N

e -ie ! ' . . R 1
" ' Postsecondary .Education in\the late 70's is subject,to two .majdr forces

.

N . R - ~
,whose impact is causing ‘system wide pressures on management and faculty. The

'fifst 1s a dwindling of resources both natural in the form of student enroll-

-
.

ment. and financial in the form of local State, and federal support for

operation'and growth. The second wﬁich is a function of the first -is
R R ' \
accountability or demonstrated.justification for the claim on resources in

*  respomnse to taxpayer resistan@e Dr, Lewiq Mayhew, Professor,,School of .

l

' éducation,'Stanfordihﬂyersity, in a recent address to the C&lifornia
Association of Institutional ‘Research pointed out that a shift is occurring
at the Federal and State levels ‘tg ﬁund education through the léarner rather

than through the.institution via categorical programs. All segments, subject
. ' . o .t ’ : :
. . |

go the economic 7eed te survive and the egalitarian principles of social and -

—— - legal pressures of the past several years are reaching out to the potential
or '"non-traditional" student. The trend is toward the consumers market.

Definitions of segmental role and functionsyhaye become blurréd and educational
© . . . ‘2\ . . .

offerinés and services cften oVeldap. In the effort to serve new populations,
increase relevance and utilize external funding, innovation has occurred in,
both instruction and\eervices Concurrent with the outreach has Come growding
control frem 411 polfhical levels in the form;yf extensive documentation,

. reporting and Justification for the expenditure of humap and material Ffesources.

'~ Management of growth, accordiﬂg to.Dr. Mayhew, 1s relatively easy_colpared to

\- - | | S, .
‘management of decline, which involves the frictions generated by reallocation
; . , .

and termination of operationecl personnel and funding. Administrative practices

and techniqués develaped in an era of expanalonhoften do not serve tne needs
: ' L 1

. . . . - }1

of limitationlof growth.

. /’V/ . . 8 . S I'.' . ,* (;.,
\j‘ : /‘I/ N v . h 1}




. 1ts services. (Rouche and Kirk, 1973, p. 3)

’

The;commdnity college with its open admisstons, free access policies,
\ - ‘ :

geographical contiguity to its'poténtial student bddy, variability in criteria

for éranting'of credit and noa-punitive grading practices was designed to be

' the most flexible of segments\in its capability ta reégond to the educational

needs of the various populations csmprising its community It was to be

the bridge between secondary and collegg level education,- partaking of both

4

ip service tothe egalitarian principles f

of early twentieth-century, social theorispa,— Arthur

_ Bentley, Jolm Dewey, and many others - who advocated

- permanent institutional settings that could deal with
unending range of proximate solutions. It fulfills
ideally the turn-of-the-century concept of how an
industrial society should be organized. That it is e
today criticized for its. universality only confi its ’ ’
success. (Cohen, Brawer, Lombardi, 1971 P 12)7ms

Iz

Proporments and critics have argued the proposition in literature, work-

shops and conferences as to whether the community college is—fulfiiling the

o

. N
role of democratizer of education cr if in trying to provide "something for

everyone'' and Fe "all things to all people" it is fafling those who most need |

- N4

The determination and definiticen of identity categorized by Medsker inu
1960 as- the historical and turrent‘"overriding problem of the field" and

described as the "core concern for (Community)y ngibge proféssionals” in A

Constant Variap}g,KCohen, et al, 1971) is now subjected to a time line by the

‘idposition of accountability. - /

Y

. Legislatures ahdlanrds of Fducation in search of taxpayer support will

define the measures of accomplishmént for this segment 1f they are notaprovided
, : c .

[y

by the professionals.. Poatsecondaty Alternatives: To Meet the Educational

Needs of California's Adults, the final report from an independgnt sthdy

committee to the legislature on criteria for improvement in meeting the current

and projected educational needs of adults, lists seventeen major recomnmerdations
1\ ) - M -
for developmert

. . . -
N N . . »
« .
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Four broad areas for postsecondary redirection of effort and resources

identified aff)important'to the purpose of this study:
: , : .

“ (1) providing learning opportunities for adults of all agés,‘
(2) enabling them to study in more convenient off-campus 16cations; -

(3) facifitating part-time étudy, and
. \ (4) serving different cliertele with special learning needs and problems.

Los Angeles Harbor Collége has directed efforts amd resources tbvaréf

these intérests but the extent of educational need which exists and the °

-~

me@sure of its satisfactign are not known} » . -
Information to -expand understanding of these two bésic questions is

3

required tc improve ,and evaliate the dﬁality and effectiveness of programg in

-~ - meeting, the'leagbing_objgctivés of the total student body. It is within this

-

context tbat ﬁhe_College is bursulng the,definitién.and mssessment of its

-

. accomplishments as measures for achievement of Master Pfﬁn‘objectives and for

justificétionsiof resources inazego—based budgeting.

RATIONALE . “ .

=
The foundation model develgped through cooperative efforts of Federal,

State, and private educationa] institutions and reported in the paper "Towards

~ ,
Educational Responsiveness 'to Soclety's Needs: A Tentative Utility Model"
. .(Kaufmqn, qurigén, and Johnson, ;969)-provides a conceptual framewcrk from i
. . . ' .Y ,
which to initdate.the assessment. The three critical refeqents which must be
, . ' W
. considered.in constant interaction are:
1y . .. the nature of the society to be served (and in
) which the learper tust live), .
2) . . . ghe nature of-the learner to be taught,
- 3) "~ . the nature of the knowledge to be taught (ibid,
: . p. 152). ‘ j—

Y



the characteristics wi

- “— §bciety~tqlbe Sgrved= .
- enter

B C. s . . V4 ) .
Because flexibility and adaptation 'to accommodate changing needs are

requiréd to raintain accohntability, éﬁch.of;th@ three»ggﬁpohenfs of the model

a

‘will_be defineé according to the set of chéracteristicg which are relevant te

N *
3

the role and function of tﬁeycollege_as stated in‘the‘Maqfer Plan. Each of -

11 be‘heséribed'as a4 variable with measureés that are
, ..

o, . _
v . - . . 6,
compatitle among the ‘compcnents.to provide the capability to continuously re-

- ¥ s R .
assess the relatiornships as the societ&ﬂ;hd the student body change their
\: s'h‘ iy ’ . "y

1 ’ .
' ]
N +

]

educational objgctiveg.

1) Society to be Served

.

Ihitially, the Society to be served will be defiqed as that population

:/ . ’ . ’ R
residing within the geographical limits of the primary service area. This

3

area 1s composed of several communities (cities, parts of cities, and groups
of cities) cIosely“approximatéd~by Zip Codes, which are characerized by quite
_distinctive soclo-economic indicators. Much information is available about _

each, but the only source of compatible data is the 1970 census. Therefpr', a -

v , ‘ . x
comparative}chart of sowlo-economic indicatoﬁs by Zip Code was built from:

~ census tract dats to provide the broad community context with quantified

descriptors which recughly appfoximate realfty as'a basis for describing the

§
- »

society to be served.

-~

I



4 & : . .
\\ The primary seggice area 1s diviced into the communities of: Carscn, Zip
Codes S and 90746; Cardena, 90246 thfough 90249; Harbor City, 90710; Lomita,
. 90717} Palos Verdes Peninsula,whichincludesthecitieSGfPalosVerdQ??states;

Raného al sVerdes,RollingﬂillsandRollingHil]sEstates,90274;S n Pelro, Fast,
5 ) ) ' :

. .
. ) 90731; San Pedro, West, 90732; Torrance, the part of the city in the service

. . area and the narrow los Angeles Strip, 90501 and 90502; and Wilmington, 90744.
Many students, who reside outside -of these ;6mmunitigs,do atténd the college,
but their residence would fall %#ithin the prime service area of another

. ! Al

institution. . ) o : ‘ ’

J
Pokulation‘indicatofs include: Total (number of residents){ Sex; Age:
~ 7 C R : o ~
nedian and, percent bv category; ethnicity: Income; median and percent below
. poberty; Fmployment,§percent of population employed‘and of those employéd the

breakdowtis into vocitional career clusters; Education, average nurber of grades

completed bty adults and pefcent of adults with less than eighth grade:; percent

-

of total population enrolled in Barbor College; and~%he’ﬁﬁﬁgg;iof~enrollgesand

their percent of the total c511ége enrollment'(Appendf§ A).

The last semester for which Zip Code Enrollmert data wds available was

.

Spring, 1975, but it is anticipated that the information will be repoxted for

- ’

-

Spring, 1977, to provide a current measure of service to the various communities.

v

.—‘,

Qualitative descriptions have been developed for each community as an aid

. to undérstanding focr personnel to strengthen college-community cocper@tive

action. .&hey.include more current population descriptors, because growth

shifts in ethknic compositiom have Leen considerabl
. ‘ N ) .
Scre community survevs of need have been undertaken arnd some structured
. . .

analvses ar@ planred. Their findings will provide some of the criteria by -
which to assess the effectiveness of the instructioral and‘counseling'serviceé.
S \ " The society to be served includes. employers and public and private

institutionsg as. well as individuals dnd geograﬁhic communities. The .
. : ] . ' - -
Q S ™

12




/

‘ ~organizational needs are -routinely réQefihed'fo; the cellege through occuﬁa—

a

. M . o 3 . .
Ve tional and program advisory councils, and several other sources of information

- v

e N .
.relgted to job market projections.
’ .4 o > . :
. . - . ) v ' ' - . i ,
S .+ 2) Learner to be Taught PR

. ) Eligibility for admisgio; requires that a student be a high school

graduate, or have successfully completed the-High, School Proficiency Test or

be 18 years of age or older and be able to profit by instruction. These

- S . .«

criteria define a most comprehensive and heterogengous potential student

hd »

population.

- -

ersonal characteristics of the student body of Harbor College vary more
»\,_\ ) - a N )
broadly every year. Age has a range of more than fifty years (16 to 704), the

ethric ratios show a continuouslchange toward increasirpg enrollments qf Asian,
Black, Fiiiﬁﬁﬁo, Hispanic, and Samoan students. Women, particularly, 1n the.
over 30 age groups are pnrticlpatjng in nﬁﬁerous speéiél akferings and
incrgaslng in errollment. Returning womren, oldér adults,}péféons whose hatyrﬂ].
language 13 other than English,'nnd‘the.hnndicapped.hhve joihgd,the perernial
favorite "dissdvantaged" as major cn.tep,ori'os of non—tracii.tﬁ ]eurne'ré for
vhich special funding encourages special program;. Program directoré and
counselors working wiLh~tﬁeso students.rvport'through,varjnu; channels or tﬁeir
;pecia] interests and needs. lHowcver, 1t 1s not known whether tﬁu students wﬁo

o také advantage of programeg funded {n thelr cutj\nriﬁnl names actunlly represent
the perspectives Qf,ﬁhv majorfty of students within that catepory. \

Trad{tfonal Studvntﬂvrxv penerally nrcaptod as the teenaped, high rchool
graduate, enrolled full time™in' a well defined major dirceted toward i terminal
vocn;i’()nzll. or collepge transfer degree. Current so-called traddtional students |
probal 1y share only two characteristics In common: age, and full-time enrollment.
- .

Their educational preparedness and skill development covers the full range from

.

o

El{lC | ’ ‘13

Aruitoxt provided by Eic:
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Aruitoxt provided by Eic:

“units enrolled, number of units completed, reasons for dropping courses, ard

“r

N

‘les.‘sﬁan ePohth grade to university level. Some will complexe—programs in -

I3
-

oy o _
three temesters while others require three years or more of fyll-time work
. . - p.] - . t
for compls;ion. Representation by ethnicity and choice af major and degree

objectivgs'also sover the total range on each variable. The potential varia-

tion in QCQdenf'characteristics,interests and abi]lties is virtually wnlimited.

ARV .

It is this breadth of possibilities in concert with limited resources which
requires that pricrities be determined with reference to collective progress

of students grouped by characteristics in accomélishment of learning objectives.
It tbus becomes important to have.some measure of the relationships be-
tween learning objectives and personal characteristics of stﬁdents. The char-

acteristics selected for this study, because of their import in relation to

educational p]ahpinu and prograr operation, are age, sex, veteran and marital

._j : . .
"status, ethnicity, educational level, income, hours of work/week, mumber of

5 3 \

peographical Focation of resltdence. .
»

»

LF:IHlHtiOH~SHCh as tﬂo Civil Riphts Act roquirod equal _access to pro-
gLrams ; firlu IX hn; moved further to require documo;tntjon of use of services-
as part of non-discrimination. - Assessment of use and the quality of educa-
tlJ%al services as percelved by students In relation to personal characteris-
. ' . <

ticy provides information to service providers to gnard apainstadverse
ef foct !

1) Fnowledge to be Tearned

The j»r()j(wzt««l (-r!t erfa for ;|v¢-u|n1t:ﬂxi]\lty require that the model compo-
nent labeled "knowledge to he taught” be defined Im terms «of ftu multiple
relationships to the soclety to bhe served und‘thu curremt and potential student
body. The validity of catrent measures which are used to account for service

provided such au Weckly Student Gontact Hours (WSCH), number of AA d@grv5ﬁ

granted, and number of transfers to four year fnstftutfons Is broadly questioncd.



.of the Jnon—traditional" student or segment of society.

»
-

Measures of student accomplishment such as GPA, course.completion rate per
semester and earned degrees are sfmilarly challenged. All of these are-

measures appropriate for traditional students which were developed for more .

B
o

rigidly structured programming, The CREC study, "Through the Open Door: .é

‘Study of Patterms of Enroylment and Performance inﬁCalifornia Community

. R ¢

Colleges" (Knoell, 1975), documents the fact lonﬁ recognized in literature 4nd
>0 €EES ’ A on , : .
on campuses that.growing'ﬁumbers of students are mo Tonger accepting educaf

tional services, prepackaged, in a block, predetermined to.meet two-year dégree

v .

objectives. Non-punitive grading practices have enabled students to control
' ~
their own learning experiences. Today's student may attend a class until a

wveeK before finals, gain the information or skill qfsired @#d then elect to

withdray 1if t%e student does not choose to have the instructor's evaluation of

’

progress recorded. The growth based €ra, which encouraged expansion and
innovation with minimal attention to rigorous evaluation,IYielded a broad,get

of programs and_couréo which are pragmatic responses to an indicated or per-

Ee

ceived need. The need was generally defined according to the characteristics

P

The accepted concept of mainstreaming led to the assumption that progress

[3

of the 'mon-traditional" students could be assessed adequately by the same :

_measures as those used to monitor traditional experience. However, students

'demonstrate_thcjr own pragrnatism and support through participation in those

services  which assist them to meet personal leérning objectives. Knowledge to

be learned is thus becoming, the criticqgl concept by which programs are defined.’
Terms such as competency based, proficiency levels, criterion refercenced all
refer to outcome measures of atudent learning. These operational components

of the learner centered concept are becoming incrcasingly popular as subjects

for in-service faculty training.

(S

1{‘) . , ' LA



Ve . .

I1f accountability continues to moye toward outcome measures as justifica-
tion for. resources, there is need to develop mBasures which actually assess
q

the learning of all categories of g}udents. Development of such measufes

requires knowledge of the persbnéﬂ learning objectives of students.

R
Why are they attending the college? Why do they énroll in particular )
* & = courses? Why do .they withdraw? Who uses services? How helpful are the
' . : . . ¢ ’ .
. services? Are certain-objectives common to,students with.similar personal

1

characteristics or who live in particular gebgraphical areaé? Do students
with certain learni;g pﬁjéétives use the servicesbwhich will assist them to
achieve those objectives?

R ‘ ‘Ansgefs to questions like fhese will provide the kind of information

required to define outcomes whioh will satisfy the objectives of the new

groups of students as well 48 those with traditional needs and interests. fhe

‘

Student Objectives Survey was conducted to gain some of these answers. '

Study Problem | . ’ ;'

The intent of the survey 1is to relate the learning objectives of students,

whose'personal characteristics are defined, to the need, use,_gnd efficacy of
college ‘instructional and support gervices. r
Disciplines, divisions, departments, %ffices aré all functional categories
which facilitaté\inétitutioﬁal operatidns éﬁd professional ideﬁtificationf |
.Sgudent motivation fof legrning; whicﬁ arises.from personal needs oﬁdlintérests
ignores;these baundaries and lends itself tg categorization bésed 6n econdmic,
peronal, fuﬁiliél and social growth. ft 18 this translation between sL;dent
objectfves based on individual se1f~interest and program objectives based on
operationgl continuity which will permit for.tbe articulation of outcome
. measures, which more accurately assess the comprehensive college contribﬁtion

‘to student growth. Aregs within which student learning objectives are defihed

are: Employment, Basic Skills, Personal Interests and Creativity; Self-Ayareness,




1)‘ ~ .
Scelal Interaction, and General Life Fnhancing Skills. Fach area relates to

one or more instructionaliprogra&s ﬁrovided or contemplated by the-college.

. . It is the common assumption that students want a measure of their accom-

,uplishment determined by the institution and recorded on their transcriprg

Pouever, it is not known if the importance of-grades, credit &nd degreé objec-
. . R
*: ' tives bears any relationship’to personal characteristics or learning objectives.

1f gaining satisfactory employment is'a major objective for college enrollment,
. , . .

n

-and,gradea or degrees are of minimal inportance, and the student.fiqu‘fdll

. v

employment through college auspices before the regular end of a semester, it:

must be counted as successful progress, pot failure. Satisfactory enployment is_

! B £ s
!

a more realistic outcome measure than is grade for course completion. If aperson 'ffi
feels a strong need to communicate with others through‘claserOm activities or
creatlve expression, 1i.e., music; art, writing, dance, and participates in a

Murse up to the'end, but does not choose to be graded, the student and the .

. college have both accomplished their objectives and .require a valid meaSure of

student growth.

The study of student cobjectives was tundertaken in Spring, 1976 to provide
" information to shed light on some of these qhestiops and to examine rel;tipn-

ships among:

. " student learning objectives;
‘ the importance of grades and degree ob]ectivcs,
use of various services and their helpfulness; and
persenal characteristics.

Questionnaire .
Experience with questionnaircs commonly used to survey college students
has shown that the questions address many areas and issues which are rot pertinent
-

to the community college student and fui) to address the concerns importart

. to Harbor Coliege.' : *\ '

2
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Aruitoxt provided by Eic:

Therefore, 3 questicmmairewas developed withitems specific ‘to the college

\

serylces and student body. Students, vwhose personél characteristics reflected
the broad spectrum of the student body along variables such as age, income,

educational background, ethnicity, hours of enrollrent, and geographical,
i - . . .
residence were brought together in small group sessions to galp the breadth of

¢

. perspective recuired to develep .a comprechensive set of student objectives.

They identified and discussed thetr reasons for attending: the college, the
‘kinds of services which they felt would assist them to live more poscively,
tﬁe kinds of services which they needed to proy,ress-.edg'czitiona]lj and f‘he;Lr

. . . : -2, .
asscsiment of current services. An lnmediate item of interest grew tfrcm a \

“~

pattern Vhic.h seemed to recur in every meeting. Wher an individual qr'p,roup
would identify a service or comlse, which shoﬁyl’ be instltuted in regponse to |
great meed, another student would eX{f]iJ%th’ltﬂt was already available and
widely ;vublicizcd, This {s one of the questions to be addressed by the survey.
Vhich students take advamtaye of the serviqes which will s8ssist them to meet
their Self‘:defined objectives?

’

All of the irfermationipained from thé sessions was pooled, aralyzed for

'

«

ntentj, and gat'cgorized iﬁto major' areas related to life functions SUC\\.E\S
emplhyment, basic lev;ir'ning'skil_]s, felmi]y and per‘s‘o‘nnl relationships and

creat vif}'. items were then written to cover the content‘ plus & few additional
items wh'ich“hlud drawn high resp‘onse from pr/e\'/i(ms surveys, but bhad not heen
mentionmed in the moétin{;s. Sections werealso included relating to the importance
of ve{ridus k'Juraxd's of (tr'vdjt and de;;rucs',' the use and value of various kirds of
credit and the kinds of‘su:rvic_m; which would he beneficial. The final ‘paget
was a“listing of persopal ch."ut..'u'tr,-ris;vth-s to provide for cross tabbing torelate

all of the aforemertioned Irformation to particular studént populaticns,

4
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ERIC

Aruitoxt provided by Eic:

‘The statement was: i

The information to be gained from the. survey is the student assessment of the

value of the various objectives, services and rewards in relation to their charac -

teristics. The response format used toobtain individual student perceptions

s .
! L]

concerning le;arnitg objectives and/reco rded credit was a four poi'nt Likert scale

<

labeled High Importance, Medium Importance, Low Importance, and No Interest.
The e.xplariatory sta tefnent at the top of the instrument was phrased in & manrer

desigred tc enlist the student's coopérati.on in reporting personal feei.ings rather
. . ’ -

, . *
than a generalized estimation of groupmotivatior. Items were staté- in tﬁe first

person 3nd the introducpf&n moved from third person explaining co llegé purpose to

second personstressirg "yau" to communicate thedmportance of/individual opinion.:

. .

i

The major goal of Harbor College is to continue to
inprove its services in the effort to offer the highest
quality of education to its students. : . . !

Please, help us to serve you bettm‘ by letting us know
you better. Tell us:

(1) Why YCU are here? and (2) How YOU feel about your
college? .« '

Tell us the import;mcé, of the followirg objectivee In
leading to your enmrollment and attendance at this ccllege.

The importance of recorded credit was ascertalned according to the same scale.
. - ’

Determinatior of students' use and perceptions of value of Fducational Scr‘vices‘

required differeat terminology. ~Tr this area two questions are important. Are

there ary distihguishin;z chariacteristics bctween the students who use ?artié{l]ar
se'rvicgs and those wha do not? '[‘dvhut e;iteht werc thelr needs satisfied far studernts
who used the services? Answers to the two questlong were sought through one
reép'ohse, by asking "Please fodicate the dc-yTroe to whi.("h the services 1isted below
have helpcdq_v(,u to progress toward your goalg.,  Resporse labels wire; Helpful: V('r’y,

Somewhat, Not at all, amd Havep't Used. Buppested Services was structured in

same format with the question added, "Would you use them?" N

:

19
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~Ten volunteer faculty mgshers, three classified staff," and five students

critiqued the survey ingtrument and changes were made, accordingly. The
questionnaire was then field tested on peer counselors and other selected
v TN .
students. Theré was general agreecment that there were too many items, but no
. . "

<0 agreenent as tc which items to delete. Most persons had something to add.

The decisiors was made to administer the survey a few times and then delete
4 . ~

items vhich did net provide useful information; ‘.\ ‘
\ Conduct of Survey i .
_ : e
Spring, 1976, End of, Semester: ' ‘ - _ e

The survey instrument was ‘conpleted just prier to finals. No'gathering

had L4

of large groups of students representative of the total student body was
- : 3
anticipated. As Harbor is a totally commuter college, fMany students oﬁiy ceme /

Fa ™

or. campus to attend classes. The only peneralized access to students was.

,through the classrocm. Letters were sent te all faculty, recofnizing the
A , : . - e
" potertial time corflict because of finals, and requesting Lhcseinsxrnc(orsdho

* . o
chose to have thelir classes partfcipate toreturn a tear sheet withname and time
".J-"'V" e 4
. of class and number of students. All.returns were chnrébdanda check was made
. . 4
LA

to determine if all categories of clasges were.represented {u rough.prbportion
te ‘overall enrollmert. Categories checked were vocational-acadendic, entry

through advanced levels of Engliﬂh and Mathematics, Day and Fvening, Science

and Humanittes, on- and of f-canrpus. Tn those Instances where representatlon
| R
2 .
was not udequ@&c, Inglructors wvzgz@nntuctvd to solieit thelr assistance.

_ ;e v g b .
, Cooperation of faculty was exceptional, coustdering end of semester pressures.

g

. . . N w7y
A\‘ Students completed the questiontifres efther hc_i;ﬁ\r,u,‘nr after completiny thelr

finals at the instructor's discretion, ulﬂnﬁgﬂllt was supspested to a1l that

students would feel less presgurcd ff they arswered the questlonnaire volun~
. . R : o
tarily after completing thelr finals. The summiary of personal characteristiee

ERICH® e

Aruitoxt provided by Eic:



. . ‘ ~_ /» 14

L]
-

LY
\

of respondénts (page 23) indicates that an accéptahle represent;tivo samﬁieﬁ
. . » »

was obtained. oo . " . - : v .

- . ) 'kJ-‘ ‘ : . -

Sprivg, 1977, Beginning of Semester: r~ '

.

One important category of studéﬁpé was missed_in the 1976 survey, those
who had drOpped'out. This is the g;oug, of course;” which was not served to

K their satisfaction.. In 1977, the attempt'was made. to gain responses from

.

these students, by conducting the survey af registratipdﬂ .This semester, the:
° .

’registration process was accomplished through completion of an OpScan sheet

e . which was submitted via reader to a computer, which returned a program printc.
W . . Y .

'” out of classeé'dp which the student was enrolled. -A line up at the terminal

»

wae the only waiting period in the process. Student workere passed out the

- questionnaires-to students in the line and requested that they cdmplete and

return them before leaving the building. ' The success.fate of returns was

about S0%.

Outreach and. Saturday ETnsscs ré&isteY’Students on site at the first

.  class meeting. Instructors of a representative set of courses were requested

te administer the survey to their-classes. Completion'rate for this method
~ . ) 4
was above 90;.' A frequency distribution of respondee characteristics indicated

very low repregentgtion of full-time (12 or more ungts), ethnic minorities,

.

less than twelfth grade education and low-income enrollees. This distribution
L 3 ‘ .
+ * ¢ wag attributed to two factors. One, outreach offerings are particularly
N o successful and thus are in abundance om the Palos Verdes Pewinsula where the

typical student profile tends to be'part—timc“(3 to 6 units), collepe¢ graduate,

_upper income, white. 7Two, students with lesscr developed academic skills
g ~

- p¥abably could-not complete the qnosrionﬁulro as easlly standing In the line
and therefore, did not turn them in. To fi1l In - these cnregories,,gbeugurycy-

was adminictered to "Collepe Readiness" clasces. This is a block program of

21
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N
’ ) \ . . - » *

b ”

. . a
. basic skill development where full time less. tha8n twelfth grade students are
‘enrolled. (Ethnic History classes were surveyed to gain repreéenta{iouyof‘ ,

N
hd

" Black and Hispanic students. Questionnaires obtainehiby each of the different
~ . : ; ; ¢

. » : \ . .
processes were identified by blocked case numbers‘and coded to provide for

‘separate analyses of results. L .

) . A

| . ' OUFLINE FOR "ANALYSIS
. o ) . . -
o ' . _ %, '
INFOR- B .
MATION General . S
Community ReSidence - ' _ . ’
Student Characteristics . <
Learning Objectivcs
X éfedit ard Degree Qbjectives -
COMPUTER * SPSS Frequencies Statistics: Mean
FROCESS ) '
All variables
- ‘;‘;, \|
_ * COLLEGE Format . T
- USE ' Distribution:
2
Survey Report Adminisfrators,'Depurtment Chair- (
> R ’ .
’ ' persons, Program and Service™*
. . : ] ,Coordinﬁtors; Faculty Association,
» “
: v / S ardd Senate Presfdent.
PURPOSE = Understanding of characteristics and motivation ef current

student body.




| o o . S U A
CATEGORICAL RELATIONSHIPS
INFOR~- " Services: use and value of TO Bersonal Characteristics
MATION - ¥ .
Instructional Geographical Residence ‘

Objectives: importance of
Reading Lab - '

quperative Edugcation v Emp loyme-it . . ' -
. = Advisement - "Basic Skills
e ‘- v Self-Awarenes®” L.
/;> :1 o vSuppoFt_ - o - Fep?rdedﬁpredit)'v 4
’ 7 Placement Office : .
- . ' . Financial Aid" . ,
Counselins, ‘ / All above plus:- ‘
. N " . /;\J)'
o - 'M
\ Academic Personal Interests & Creativity
//— Carger Guidance o  Social Interactior
Personal : @ Life in General ’
- R ’ I . ]
@ecgraphical Residence ~ All above except Geogrephical Res.
| N
.+ COMPUTER  SFS% Crosstabs . " Statistics: ;
ANALYSIS .
W COLLEGE Format Distribution
USE { ‘ ‘
. Surve§ Report Administrators, Dept. Chairpersqns
Program and Service Ccordinators
¢
Faculty Association & Senate President
L PURPOSE Understanding of student perceptions of values bf service in relatiom
. . .
* ., to personal motivatione, characteristics and geographical residence.
-~ '
Primtcouts by Service Personnel Responsible for service
"-_’,"3.'1,;4 : '
PURPOSE Aﬁaly 8. of student motivetions, cheracteristics and assessments

as a basis for development of outcéme measures to strengthen scrvice

and reach the unserved.

[RIC | By,

»
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. - ' o v .
P} ] . N e : ’
- Printouts by Communi ty . " " Office of Outreach

PUR?QSE ;“Analysiq of student notivations, characterist}cs an@ assessgerts o

as ‘a basis for strengthening in;community<éduchtipnal services

. in accordance with needs and interests'g} local students; .

Ty
«

. - “ - ' -
g »

DAIA PROCESSING : . - : .

‘ v
- e v .

; S , S e R U - ’
.

Sgring 1976 _ Students reCOfJeQ their answers, to questionnaires on Op-Scan-

-

- .sheets (utility form). Thé iﬁfent was tb test the advantages gained by,
elimination of the manual key punchlvg against the loss in responses caused

"by the increésed time and c0mp1exity of administration. If reldtively
' \ ' .
succéssful, a shortenqﬁ list of selected items jnay be printed in machinelxmt

readable . form to eonduct future surveys on a regular schedule to gain an
. . . . . T .

‘historical perspective. Sheets were processed through the reader vhich - .

) |
¥

transferred the responses to two IBM cards per case.

1

; © Spring 1977: Thé necessigy fer students to fespond to survey while stand- |

:dpg in a-slowly moving 1f§@”mag§ it impossib]c tc use separate answer sheets,

3 . / //f— %‘.

" 80 responses were'written“én gg}vey instruments. Two student ubrkerszkey

. ) tunched responses on cards direcxly fromvprecoded questiqgnnaires and cross
' . . )y ' '
checked the trggpsference for accuracy.

' Considerable di%ficulty wias encountered with both processes becausc of
faulty equipment, so 1t is not possible to determine which procedure Is

-

.. more efficient. ,
Kgypunche cards were.thenvprccesﬂéd throqgh the LACCD 1BM 370 usiny the
"Sgativt al Pafkafe for the So€iu1 Sciences. Data on Spring 1977 curdé
\\“ . wéré formattcgtﬁifferontly, ggﬁt in sepuruﬁc card gets and provv;ﬁed

! . independently -through nd}ustod programs. All of these differences tend to

reduce any systemic blaseA%which might influence the results.’

o o 24
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CHAPTER TWO: RESVULTS .
t -

The distributions of the relative imggrtahce of objectives and of the char- .

3

acteristics of the respondents for~the 1976 and 1977 sampips‘yere far mgig.simiiar

: L
. . , S ' . , . : 3 C
~than was anticipated. The use of.fundamentalTy different sampking praceduregs was -
N ! . . ‘ . - AN .
. . . fo y A . , . N
i expected to sclect samples which would identify some distin%%,differences between
: 4 ‘o ' v

,enfering and combleting student populations} . The freduency'distributions;’ﬁoﬁever,.

[ N v

) incicate that the collective ranking of objectives and. the chqracteristjcs'of the
twC groups brovide deécriptors with few diétinguishqu values. Useable completed
. “questionnaires numbered 920 for the Spring'1976'f:g of semester sample and 803 for

the Spring 1977 beginning of semesteérsamgle. More than ten percent of the 1977

survey forms had to be discarded because fhey"were less than half completqd'or;

were inQ%lidated by multiple marking of a large groportion of single response items,

Rgsul;s will be reported according to the model proposed. Geographical resi-

A

. »
dence of responden&i will te compared with service area and college errollment

proportions of the population. The purpose of this comparison i1s to assess the

degree to which the samples represent the population distribution in the community

served. Personal éhgrécteristics of respondents will be reported in relation ta
- : . . 5
\ .
the characteristics of the student:body to assess the degrees to which the samples

reflect the distributions of characteristics of students enrblled. Next, the

s;udents' perceptions of the importance of the learning objectiveslwill be reported

if rank order and comparisons made between the two samples. The Importance of

credits and degree objectives will he compared . between samples and amomg like

groupings of rccords of accomplishment.

Students' reports of use and helpfulness of support services will bhe related

'

- e

to residence and personal characteristics, and comparisons amonp scrvices according

oo ‘ -
to recipient ratings will be made by an index termed""RA{io of llelpfulness."”
* 4

”~
[ . /

%5
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v TABLE I
. GEOGRAPHIC RESIDENCE R
o : . COMPARISON - SAMPLES “
. , : + POPULATION AND ENROLLMENT . = .

{ i ‘ . - — - . e — l . - - N ‘

. © ' | COMMUNITY . - ZEP CODES ° POPULATION . ENROLLMENT $AMPLE SAMPLE ' ‘
e L © "+~ SERWCE ' FALL 1976 1974 1977 < | ,
A . .- AREA":= 7 OF: % OF: Z OF: 2 OF: T

: = , T S _ - — -
. Carson ©90745-6 24% N /2 117 8% wn "
.7 . . L . . i K . ‘q
‘ | Gardena 90246 thru ’ : R 2NN DT L
| 190249 147~ L 4% LS <1 O
Harbor City 90710 , 4% s% - c4r o 4y |
Lomita 90717 5% 51 3% L) A
Palos Verdes : : .////’ ~ ’ .
Perinsula 90274 137 . 177 17% 172 =
‘ - ';' \_4 . - .
‘Yt San Pedro . . ~ : }
East 90731 127 14% 127 107
‘ . , |
San Pedro
Vest 90732 107 8% 7% 6%
Torrance - - 90501-2 87 5% 4% . 3%
Wilmington - 90744 ‘ 07 9% Y 8%
Other - - . 132 10% 157

Population information derived from Census Tract data of 1970 U.S. Censue.

Ceogrqpﬁic Residence: -Soclety to be Served:

Table 1 compares the proportional relationshipetof the number of res}dentglin ’
.-.l each community to the totai ﬁrinary setvice area popuiation,zéf studenfenrbllees_
from each cﬁmmunity to total énroliﬁent in\ Fall 1976 and numbers of requ%dgnts
. who listed particular Zip Codes to total sample sizes. |
| Residences of rﬁspondents as reported by Zip Codes describéégample;~whigh
approxi;ate’the enrollment pattérn reportéd for the student body i; most
communities. Tnblc‘I pruviaés the comparisons as generated by the SPSS Frequenciéa

‘ + p
tables. _ ' 4

26
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study.

" beginning and end of semester samples..

20

',- & i

The Crosstabs tables do not provide adequate information to make finer

b R =~ ’ .
generalizations because of the large number of cells and the missing data from
thoae ‘who did not respond to all items, The importance of writing in Zip Codes

was stressed in the administration of both surveys; however, 24% of 1976 and

4

. 22% of 1977 respondents did not comply with the request. Although the N's in
1 . .
many cells are too small to make population inferences, the Crosstabs ‘tables

will be used by.various services as descriptive indicators of need for further

Carson residents composed 24% cf the total population in the 197C census.

Enrollment from this area equalled 17% of the college studgﬁt body.

Eleven percent of the 1976 and 8% of 1977 responﬁents identified Carson

° ¢

as their residence.

Gardena residents represent 147 of the total service area population and
7% of the 1976 student body. Only 4% of the 1976 and 1977 samples listed

a Gardena Z1p Cude.

The chart shows that these are the two communities most underrepresented

A S
in the student body as well as in the sample. West San ﬁfdro'and Torrance
>

are slightly underrepresented. .

West San Pedro had 107 ofjthe population, 87 of enrollment and €% and 7%

of the beginning and corpleting samples. \~

t

Torrance had 8% of the populatidn, 5% of enro}llment and 3% and 4% of

» I o
Except for San Pedro, the areas listed are in giqsé ptoximify to other

/

community colleges; and residents, particularly part timers, may be
]

attending campuses gloser to their homes. Proximity was the major feason

TV

: 2T S
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for: choice of college, checked by 53% of oyér 1000 Harbor College students
N in a Los Angeles Community College District (LACCD) survey conducted in

Fall 1976.

Harbor City and Lomita are equitably represented in enrollment and by . \
the samples, with all measures falling between three and five percent:'
Fast Sart Pedro, with 12% of the population and 14Z of enrollees is

. repregsented by 107 of registrants and 127 of comﬁleters.

» .
Palos Verdes Peninsula with 137 of the population has a higher represen-

tation in both an enrollment of 17% and sample contributions of 17% each
year. Thislaréa is described by the highest socio-e;onomic indtcators
in the service area (Appendix B). Educational indicators,;how that the
average number of years of échopling for adults 1s 16‘years; four years
above the area average of 12 years. Incidence of adults with less.thaﬁ

!

thaﬁO!S?and rot reported. The Peninsula

&

eight years of education is less
is the communityifa}thest removed in distance from the College withir its

prime service arez.

Wilmington, the community within which the College is located, contributed

v

o

10% to the total population, 97 to enrollment, 8% to the entering sample
and 57 to the completiné sample. 1If 1is the only community to have lower

e representation among thWe end of semester respondents than among those
. E 4

registering. The category ."Other' does have lower representation in 1976
- . . .

than in 1977, but it includes all Zip Codes near and far. Wiihington‘is
described by the lowest socio-economic indicators in the service area.

The average number of years ¢f education for adults is 10.8 and 34.47% of

residents have less than eight years of formal education.

238
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Sample Charactefistics: Learners to be Taught

«
-

Table II compares the summarized personal- characteristics checked by

-respondents to the two surveys. Percentages are relative frequencies of total

y

samples. Sample sizes were 920.for 1976 and 803 for 1977.

Age: The 1afgest proportion of respondénts in both samples was the 19 to
24 year olds. One-half of the comﬁleting,students were in this.;ix year span
as were 387 of those registering. The next largésf groups were the 25 to 34

year old enrollees (267%) and completers (167Z) and the under 19 end of semester
students (197).. Students in the entering samp}e (1977) were older as a group

°

than were those taking finals in 1976. Sixty-nine percent of the students who
L ~ ’ I
were completing their courses for credit were under 25 as compared to 50% of

;egistrants. Fourteen percent of'éomplegers and 217 of fegistrants?are over
35. .Tbe most current information (Spring 1975) relating aée 104é5£oilment'
taken from registration data 1s more §imilar'fo thé 1977 sample distribution
than to the 1976 ratios. Those figurés aré: under 25, 57%; 25 to 34, éS%;

35 to 50, 16%; and over 50, 5%.

.« .
*

Sex: Females outnumbered males in both surveys, by 10Z in 1976 and 6% in

1977. Actual enrollment percentages are femaﬁe 477 and male 53%, and service
' o

area proportions 517 female and 497 male.
S . ’ - .
Veteran: Approximitely one-fifth of respondentg in both samples affirmed

.. a veteran status. VCIP records count veterans as 107 of college enrollmert.

.3“‘

. Marital Status: Single\studenté m§de up the largest category of both
aampies; however, their prgportional repreégntation was greater for completers

than for enrollees. 1In 1976, .597 of respondents ‘were single and 307 married,

/

Divorced- and widowed representation

-

and in 1977, 47% were single and 377 married.
was similar in both years, comprising 82 of the end of semester and 10% of

beginning samples. This is a far smaller proﬁortibn than 1s reported to exist

-
"

for the'general population. »

Q ‘ ‘ 25) .
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TABLE 11

COMPARISON OF. SAMPLE
CHARACTERISTICS 1976-1977

23

. TOTAL N'S  Samples 1976=920; 1977-803 ENROLLMENT: 1976=10,908 1977=12,100

AGE: : Under 19 19-24 25-3% 35-50 Over 50
1976 173(19%) 464 (50%) 151(162)  ~110(12%) 22(27%)

1977 99(12%) 307(38%) 205(26%) 111(14%) 53(6%)

StXT Feﬁéle N Male*™ VETERAN;l "~ Yes No -
1975 491(53%) 397 (43%) 202(22%) 676 (74%)
1977 402(50%) 352 (44%) * 159(20%) 408(51%)

MARITAL , S o

STATUS: Married Single Divorced Widowed

' 1976 278(30%) 541 (59%) . 68(7%) 13(1%)
1977 300(37%) 380(472) 63(8%) 19(2%)

EIHNICITY: Black Chicano Asian Samoan White .
1976 155(17%) 111(127%) 119(13%) 25(3%) 510(55%) - !
1977 94(127) 131(16%) 82(10%) . 11(1%)  ° 422(53%),

EDUCATIONAL . , _

LEVEL: Under 8th 9 to 11 High School College Grad -Other

C1376 80(97%) 30(3%) 546 (59%) 145(16%) 119 (133)
1577 35(4%) . 35(4%) 462 (58%) 126(16%) 107 (13%)

INCTME: Under $4000 $5000 to $7999 $8000 to $11999 $12 to.$16 $l6+
1976 L 541(59%) 101({1%) 96 (10%) 86(9%) 96(10%)
1977 278(35%) 116(14%) 98(12%) 101(14%) 137(17%)

HOURS OF WORK PER ) o Not

WEEK: 0 to 10 11 to 20 20 to 30 " 40 Hrs. Ewmployed
1976 256 (28%) 160 (1779 180(20%) 188 (20%) ]36(152;

1977 135(17%) 120(15%) 121(15%) 259(32%7) 116 (14%

NO. OF UNITS ENRCLLED BEGINNING OF :

SEMESTER: 0 -3 4o- 8 9 < 12 13 - 18 19+
1976 119(13%2) 134 (15%) 223(24%) 373(41%) 71(8%)
1977 . 173(22%)  159(20%) 184(23%) . 187(237) 43(5%)

NO. OF UNITS COMPLETED THIS ' )

SEMESTER: 0-3 - 4 -8 9 - 12 13 - 18 19+
1976 148 (16%) 151(162) 269(29%) 273(30%) 79(9%)
1977 195(247%) 101(13%) 150(19%) 126 (16%) 70(9%)

REASONS FOR DROPPINE® : Time

CGURSES: Too Hard . Home, Work Wrong Content Boring Conflict
1976 382(42%) 69 (87) 120(14%) 125(14%) 224(24%)
1977 75 (10%) £0(10%) 126 (16%) 144(18%)

S8(7%)
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Ethnicitz: Ethnic representation in the sampleé appears to .begenerally

represenﬁagive of the distributions in the student body and in the service -
aréa. However, the general populgtion 1970‘censps data is sgfiously outdated.
The ethﬂic composition of Carson, Gardena, Farbor éity, and Wilmington is
known to be in the procgss\of sﬁbstantive change in the direction pf iﬁéreased
Asian, Black, Chicano, and Samoan reéidence:;.San Pedro and the Peninsula are
.- ‘éxperienciﬁg'similar but slowéf change. EstiTates relating to cur;ent.ethnic'

. ratios vary according to the purpose of the estimator, so it appears that valid

.

informatioh_will not be available until the 1980 census. For this reason 1970
N . ) o .
-information 1is used as a compatible base. . '

.

Blacks were represented by'a larger proportion of completers, 17%, than

their‘éroportions of Spring 1976 enrollment,which was 13% and area 1970 popu-#

&

1ation;:21ch was 14%. Their 12%Z contribution to the entering sample probably

urnderr esents current residential ratios.

‘Chicanos are represented irf the entering sample by the same propoftion,‘

é 16%Z, as their 1976 enrollment, 15%. They are slightly less represented among

o .

completers, 12%7; and have the least representation 'of all ethnincategoriesf

r o

. in relation to their 197 share of the total ﬁbpulatibn in 1970. Hispanic ¥s

tﬁebiafgest and most rapidly.expanding minbrity'classification-ih all of.

T e
e

Los Angeles County;
-, L Asians ére also increasing thelr numpers in the Harbor area, but tﬁey
cémprise a much smaller proportion of the totgl population, 7%. They were
\feéresented by 97 of 1976 enrollment, 107 of entering-samplevand 137 of.
completing sample. ]
| Sgpoans, a relatively récent California residént category to befidentified,

are estimated to number over 60,000 in the Los Angelgg basin. : It is now stated

that there are more Samoans in this area than are left in American Samoa. They

/.
¢




_ L1 : L
contributed 1% to the 1976 enrollment, 17 of the registering student sample

- ©~ and 37 to the completing student sample.’

. a
o

-« - White 1s the inclusive classification to cover most ethnicities not cate-
. ’ N ) .-
gorized as a specific minority ﬁRespc_arus’es were limited to five values by L.

mechanical constraints of the 1976 survey instrument). Whites compfiscd 60%

of the population in 1970 census; 587 of’ 1976"enrollment, 53% of entering

.

sarple and 557 oflcompleting student sample.

) Educational Tevel:. Sample distributions were particularly similar in

regard to ;he edu_cbtional backgrouﬁd of respondents. Three-fifths of both

grc;ups were high sc\'xool graduates and one-sixth of each were college graduates.

v

"Other,' which was explained tc respondents to mean apprenticeship train/ing,‘
- \ N 3

professioral license or‘advance degrees,accounted for 13% of both samples.

"I"ho one apparent difference 1is lit"l thq@. category of si'tu1dents who claimed a l'ess
than eigﬁth grade background. Their representation _‘was twice as great am‘ong
the completers as it was for feéistrants. They, comprised 9% of' the 1976
sample and only 47 o'f;then-1977 sample, .which included the addéd rg¢sponses
‘ from the developmental program. Alt.nosﬁ 90% .of both samples reported wminimal
educational backgroﬁnd of high school complet‘ion. |
Income: Income distributiqﬁs of. both samples were 'd;zcidedly skewed toward the

very low levels. The completing students ;'eported incomes in the low categories‘ ir
wuch gréat er proportions than reported by registrants. Fifty—hine pefcént of 19\7(% '
students reported incomes of under $4,000 ber year. This is the seitx;e p.efcet-'ntag'e'df
students who reported a p‘ersonal incouﬁe of less than §4,000 in the LA(fC?survef;l of Fall
.'1976. S:zventy percent of coméleting respondents claimed an income of less than $8,000

per year-and 19% an annual incorme of greater than $12,000. Forty-nine pefcent of in-

coming students reported.an annual income of less than 'S,S,OOO-ahd 31% reported over

-$12.6OO per year. . o /
: . 32 v ) ’ 7,.," R T .‘.j
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Hours of Work/Week' Students surveyed at the end of semester reported

a 4

working 1ess hours than did registrants. In the 1976 sample 433 were wo‘rking

ten hours or’ less per week or were unemployed and 207 were working 40 hours or

more. In 1977, 327% ‘workaten hours or less_dr not at all and 327 were in the
K1

40 or more hours of work per week category. Forty percent nf the Falf 1976

LACCD survey students were in the zero to 10 hour/week category.
b} -

s

Units Attempted and Completed: * Valid comparisons cannot be made between

beginning and completing students$ regarding relationshipg of units attempted

~

to units completed, because registering students probably interpreted the item

"No. of units completed this semester” to refer to the previous semester. It

was not an appropriate question to‘bé asked at that time. However, end of

Semester students reported Enrolling in the categories of higher numbers of

units in greater proportions than did entering students.

Comparison of 19/6 responses to units attempted to units comp eted

1ndicates an 117 drop in the 13 to 18 unit category from 417 to 307 'and a cen-

-

current Increase in the lesser unit categories of 57 for 91to 12 _units, 1% for

[y

4 to 8 units, and 3% for OLto 3 units. It. is interesting to note that eight

’

more.students reported completing 19+ units than reported enrolling in 19+,

A possible explanation couldshe that'they enrolled mid-semester in a short

= - y
<

term course. " . T J -
. . . . " : ' ¢

Reasonsffor‘Drop: The major reashas checked for dropping classes Lty the
- - s - 5

' completing students were "Too Hard," 42%, and "Time Conflict,” 24%. "Wrong
o , ) Co . .

coﬁienc" and“"Boring"'each'were selected by 14% of the students and the smallest

o

‘proportion of 8% listed "Time Conflict

+

. The largest proportion of registering students, 18%, reported "Time

Conflict" as the maJor reasons .for dropping. Their response may have been

-

influenced by standing in lines trying to be enrolled in their select-eg course

Bchedules. Boringl‘was listed by 162, followed by 10% each for "Too Hard"
. 4 “ , .

£

and “Wrong Content." '"Homework" was checked by only 7% of students. _:32; :
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Objectives: Knowledge to be Learned

- . . ’ ) [ \
Table III is a listing of the fifty-seven objectives tanked in order of
. B £ 0 -

importance to the largest proportion of respondents in the 1976 survey. Ordinal
values were assigned to the responses of Importance: High, 6; Medium, 1; Low,

2; and No ‘Interest, 3. A mean was determined for each item, not as a measure
- of aveafgéaimportance, but as an indicator of collective importance to rank

order .the items. The table 1lists each objective as it appeared on the survey

.
»

- ' instrument, the category within which the objective is listed on the question-

. naire, and indicators of the objectives' relative importance for both samples.

- /‘
ﬁ( The indicators for each sample are:

“
\

- Rank - numbered ‘1 to 57 in descending order of proportional importance. °
b statistic by which ranking was determined.

« . te

Mean - collectiv

Hi?+ Med. 1mport. -~ the percent of total respondents who checked high or

mediunm -importarnice on the item.

No Interest - the percent of total»respondehts who checked no interest on

¥ . the*item. -\ -

Y AY
Sﬁéarman's/rho (fg) calculated by ordigfal rank integers equals + .954
which indicates a high degfee of match be wéen'the two rankiﬁgs as ﬂuipositj%e
- o

_range of the statistic 1s from.0 to +l as a measure of no'toéperfect match.,
- M . o )
. ' Opjectives ranked one to four for both samples were:

2
Y

1) To increade my effectiveness in acc

2) To take Zcademic courses for advancement.

3) To improve my self-confidence. - L

N o »

N 4) To develop §e1f—disc£pline and effective time management. K
. - ) B
Included in the top third- (19 items) of ranked objéctives were:
a) 8 of 10 objectives categorized as SELF-AWARENESS .(most of the state-
ments used active verbs so the classification would ‘have been better

-

. termed SELF-DEVELOPMENT), . | T .
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TABLEIII:_OBJECTIVES ORDEREb BY IMPORTANCE

[ _ | s = .95k - ‘ & ’
N ¥ Spring, '76 End ‘Semester [|Spring, '77 Begin Semestex
x _ e HI+MEQ No “| = - |HI+MED| No
w_s_ .| Cate-{Rank |Mean |Impory Inter{|Rank | Mean | Import|{Inter{
3 gory* % ‘est _ Z est
To ipcrease my effectiveness in L 9
accomplishing my goals. [ D 1 .635] 82 7 1= .546] 84 7
. To take academic courses for . . .
mdviEzément. Co A 2 J7462{° 79 9 2 .905| 73 14
To impri\-re/nry self-confyslence. D 3.} .817 76 ) 3 . 906 72 12
To develop self-discipline ‘and : . .
effective time management, . D j .919} 73 10 4 936} . 71 12
To improve my ability in English.| B s | .o6a| 72 | 14 || 17 [1.28% e1~| 23
To co{)e effectively/with life . ) ‘
pituations. ) . D 6 .967 72 12 9 1.012 66 -} 13 -
To prepare for management/profes-
sional position. A 7 969 70 | 14 8 |1.001} 67 17
4 : ' -
To improve my study skills. - B 8 .990) 70~ 1 12 15 {1.169] 63 20
\ ' 1 .
To develop ease in dealing with. T r .
people. ' . E 9 .990( 71. 12 7 . 981! 68 12
To develop analytical thigking. B 10 .991 72 11 16 ‘1 1.181 65 18
To increase my self-respect. D 11 1.018] 71. 13 5 L9471 69 12
To hdve fun in a variety of courses. | C 12 - [1.018] 69 11 149 [ 1.135] 62 |-14
r o improve my abil%ty in reading. B |13 1.026} 69 .| 15 21 1.262] 59 23
fo find)ox 1f there is a job I ’ ) . - . .
vould Teally like. ' A 14 {1.049} 70 16 29 |1.333) 58 25
To examine my personal values. D 15 -l1.055] 68 | 13 [| 10 [1.076] 65 | 15
R '
To appfepiate and respect owher \ :
people's values. E 16 {1.05777\¢9 | ¥3 11 |1.083] 61 14

To understa'ﬁ{ why I act as I do. D 17 [1.079] 66 15 [] 18 [1.248} 58 18

To interact with others _with 1 ‘
similar concerns. I 18 (1.098] 68 | 13 6 | .971] 71| 10

To develop problem solving skills. B 19 1.118] 65 14,. 20 |1.259] 61 20

AA - Employment B - Basic Skills C - Personal Interests and Creatlvity
D - Self-Awareness E - Social Interaction F - Life in General b

]

‘v c 4 - 35

IToxt Provided by ERI
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TABLE III: OBJECTIVES ORDERED BY

¢

IMPORTANCE

<

29

'76 End Semester

D - Self-Awareness - E - Social Interaction

}

F - Life in General

36,

Y .1Sprin Spring, '77 Begin SemesteY|
: HI+MEN No i HIHMED] No
‘ OBJECTIVES Rank. |Mean | ImportjInteri|Rank | Mean | Import|Intert .
. ‘ A est Z est
To change gnd/gt modify my _
life-style. 20 {1.160; 64 13 13 j1.121 61 13
To gain recogﬁition as an S}ﬂﬁft =
in my field. t 21 {1.163] 63 | 18 || 12 [1.117| 63 | 17
To interact with other people of : - 'J‘F—~~;
similar ideas and backgrounds. 22 1.166; 60 14 25 (1,288 57" 17-
To 1nteraé% with other people of . | ’ ' ) .
_|different i1deas and backgrounds. 23 1.172 66 15 22 11.264 58 16
To make friends with others of . - g1 o .
dif(gzi;tbackgrOunds than my own. 24 1.185 64 ¥ 13 19 |I.255{ * 57 16
To imprdve my-ability in math. 25 |1.186] 62 | 18 || 26 |1.304| 57 | 22
" |To increase understanding of v . T
current events.e 26 11,193 63 13 28 11.317 61 19-
. . - y : o ,
To find out how to get a job. 27 |1.395| 64 | 16 {| 23 li.279| 60 | 23
|To make friends on' campus.’ 28 (1.206] 64 16 35 |1.397 51 18-
To gain information for" improve— . ‘ T : )
ment of health and nuf&ition 29 1.231 61 ‘IQ 36 -{1.437 60" 25
To learn and understand why o ' . i
others act as they do. 3 30 |1.257( 6% 19[f 24 |1.285 55 - 20
- - /-. - . - -—
To improve my ability in spedLh. 31 1.26ﬁ‘ 59 20 27, 1.317 1% 56 .| 24
Mo learn about other c0untries, : i ! D RN
languages, and culture, 32 1.284¢ .59 .1 17 |f 31 }1.353 52 - 19 .
To expand appreciation of fine arts 33 |1:295 58 | 19 || 41 1,617 § 45- | 28 -
To discuss ideas with other ‘ , )
learners. 34 1.361] 5S4 17 32 14.356 56 .| 18
To learn to improve family A _t J RS
relationships. . 35 1.365 5571 19 34 §1.383 511 20°
To get along better with others » 1 .
Jjat work, . . 36" |1.366] 56 19 33 {1.359 52 19
*A - Employment B - Basic Skills C - Personal Interests and Creativity Yy ¢
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TABLE ITI: OBJECTIVES ORDERED BY IMPORTANCE

Soring, '76 Fnd Semester ||Spring, '77 Begin Semestex
| HL No HI+MED} No
’9§£§£§¥K§§ Cate—~ {Rank |Mean | Impory Interi{Rank | Mean | Import{Inter-
-~ _|sory. 1% est A est
To enjoy self—expressiog in ' ' -
creative activity. {1 C 37 l.412%F 52 1 20 40 1.520 48 22
| To increase cultural awareness. LC 38 [1.429| 54 | 21 [} 30 [1.351] s4 |20
To take vocational courses fof : - e -
advancement. . A 39 1.429 55 27 38 1.462 51 27
' . R — .
1To learn about consumer rights. F 40 f1.437} 52 20 39 |1.466} 49 20
.?q.particiﬁate with others in - _
workshops and projects. . ' E 41 1.449 53 20 37 1.461 51 19
To‘gaiﬁ information to help me - o ' :
to build a good marriage. F ~42 L.514) 50 28. 45 11.728}1 40 33
To learh-gbout politics and - ol - , .
government. . . F.. 43 1.529 1 .50 24 42 1.659 41 25
f To develop talents in applied ‘ L )
arts.. . ; C 44 §.535 1747 26 |147 '|1.789] 37 |32
To leannAabbut,parenting. F ‘ 45 11.548 48 | 28 44 1.723 37 31
: Yo ‘ i
To learn skills for leisure - ; 1 A
?ctivities.“ . F 46 [1.576 47 27 45 11.741 40 "1 33
- . ~— 7 g
; . 1To learn to establish my own .
«- " |business. . A | 47 f.e90| 43 | & (fa3 [1.722) 42 |35
To learn practical repair skills. F 48 D.727( 41 | 35 f|49 [1.819} 33 |32 Y
To develop physital skills in : 4
SPOTLS. + . B 49 1.804| 37 |36 (|52 |2.017} 30 |42
T : - — —
(f? "|To be a leader ingroup activities.| E 50 1.868 |: 35 35 51 |1.972) 29 37
. S | ‘ ‘ .
DOparticipate:h1studentactivitfeg—rE 51 1.903 33 36 56 2.057 26 40
To learnpraétiéalhouseholdskilliﬁF 52 11.911f 34 41 2.075 25 40
To improve natural language . :
_lother than English. ’ B , 53 j1.9201 33 40 48 11.808| 38 37
'; Ty L LT . . J ’ !

*A - Employment B - Basic Skills C - Personal Interesfs-and Creativity
D -7 Self-Awareness E - Social Interaction F - Life in General

L3
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TABLE III: OBJECTIVES ORDERED BY IMPORTANCE

S -

Sprin% 76 End Semester ||Spring, '77 Begin Semester
- HI+MED No HI+MED| No
~ OBJECTIVES ~§hte— Rank |Mean. Impory Inter! Rank |{ Mean | Import|{Inter:
4 ) : ___|pory* 1z est || %Z__ | est
. |10 be a cou_qselgor. ‘ E s6. {1,934 33 | 41 |55 |2.083| 25 |43
To be 8 tutor or teaching aide. E 55 1.939 32. 39 53 2.028 28 \ 41
To partﬁgi:ii; ir team athletics.| E. 56 1.938| 33 41 57 12.120] 24 46
. "““ } b
To discove e values of student ) .
government . D 57 |1.943} 32 38 50 }1.918} 32 35

*A - Employment B - Basic Skills C - Personal Interes¢s and Creativity

D - Self-Awareness E - Social Interfction F - Life in General
) \ N N . s
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. . . . N
B) 5 of 9 Basic Skills objectives (2 of the skills listed relate to
. . , B
special populations of persons interested in sports or those whose

natural language is other than English),
c) 3 of 7 Employment related objectives,
d) 3-of 13 Social Interactior objectives, and

e) 2 of 7 Personal-Interest and Crgétivity objectives.

LY

¢

The majorAdifference noted i1s between the ranking of the objectiveswithin

"

the category of éasic Skills. :Greater propértions of the sample of completing
students rated the impr‘vegent oé abilities in English, study skills, analytical
thinking, reading and problem solving ski11§ aé more 1ﬁﬁortant than did_the
enterirg students'sgmpled. |

~
b

- "To taQe vocatio;al courses for advancement" was rated as of high or medium
iﬁppftance by SSZ and 517 of respondents. This item may have been interpreted
differ;htly by sfhdeﬁté tﬁan it is by educators. Many courses included in an
occupational major aré transferable and ;re categorized as academic by students.

Participation in sports, athletics, student activities and student, govern—

_ Y ' N ’ :
ment cluster within the last ten of the objectives. This cannot be inteYpreted

+

" as a lack of interest. One quarter to one=third of the respondents checked

these items as important. '6he~third

of the students responding to-both surveys

P

rated the improvemeaf'bf a natdral-language other than English as an objective

which is important to tHeir educational development. Y.
"All of the objec ives, individually or .clustered according to a particular .

- . /\ ) v ' . “ - )

curriculum or service, may be cross tabulated with student characteristics to

provide information to fécplty on the relationships: between ﬁotivatiog and
A . e ‘ o ' .
pocentiai,sﬁecihl interesiJ%toups. . _ ’ S -
' )

,’ s,

. . .
L3 . -



33

<

Credit Objectives: Students rated the importance.to themselves of tﬁe_
varionsnmaSurmiofworkcompletedécco;dingto the samé scale as that uéed for
learn;ng objectives. Table Iv lists ali of tHese meésuFes of.accomplishmeht
such as grades, course credits,‘and degrees in order of proportional iméortance

" to numbers of students as a comparison among the measures.ﬁ.Objecti;és are
ranked in ogder oflmeéns for the 1976 suévey qcco;ding to the same rationele
as that used for the ranking of learning objectiveé. Spearman's rho (rg), *

calculated to compare the ordering of “¢redit objectives for completi&ﬁ and

registering students is .9G5 indicating a very .high degfee of positive rank

correlation. ) ) » ’ '
. - TABLE 3V | "
CREDIT OBJECTIVES ORDERED BY IMPORTANCE
' rg = .905 ‘ o
1976 : 1977 ’

] Rank Mean Rank Mean
Transferable Credit 1 .552 2 7831
Bachelor's Degree 2 .62 3 , .836
Letter Grade A 3 .75% 1 .760
Associate o0f Arts Degree 4 .850 4 '1.005
Professional License 5 .+ 992 : 5 1.085
Vocational Certificate 6 -1.371 77 1.539
Credit/No Credit Grade 7 1.402 6 1.506
NonTransferable,Crediﬁ 8 1.736 8 1.981

5. )
J

'fransferable Credit and a Bachelor Degree (BA/ﬁS) were the to} ranked
ébjectives fog the entire survey for comp}eting students. ?hey were rated as of
high or medium impogtance by 8&% and 82% of respondents. Oﬁi§ SZ-and 97 of these
studeﬁts found thgm to be of no -interest. Alcrosé tasulatién has noé\been
performed éo determine the credit objectives of tﬂe 16% who reborte@ themselves
to bé college éraduates¥ Regiéte;ing students affirméd.the importance of these

objectives in second and third rarked positions by 72% and 70% as shown in

\Table V. No interest was indicated by 14% and 15%'of these respondents. The

40



highest ranked credit objective of enrolling students was av%efte:;grade'(A,

B, C, D, F, W) as checked by 74Z%. B

1 ’
hd Y

Theée graaes were important to 807 of completing students and tgird(in "
rank‘order. ﬁext in order of importahce for both samples werevan Associﬁte of
Arts deéree, 74% for 1976 and 672 for 1977, and'a Professional License, 692
for 1976 and 612 for 1977. ,Ap?roxiﬁ;tely, one-half of edch sample gave impor-

tance to a Vocational Certificate and to ‘being graded on the Credit/No Credit

A 4 .

basis. A fourth of each sample stated no interest in these objectﬁves. The
. . N | . - )
smallest Broportion of respondents in both samples gave importance to Non-Trans-

ferable Credit, 397 of completers and 307 of registrants.

TABLE V: CREDIT OBJECTIVES

COMPARISON OF IMPORTANCE

1976 - 1977
o GRADES o W CREDIT -
Letter A - D C/NCR : Transferable Non-Transferable
IMPORTANCE: HI4+MED NO INT HI+MED NO-INT ' HIHMED NO INT HI+MED NO INT
r, . .
1976 807 8% 557 25% . || 84% 87 397 32%
1977 747 8% 457, 24% ‘ 72% 14% 307 407
CERTIFICATION DEGREE
Vocational Certificate Professional License A.Aﬂ . B.A. or B.S. P
IMPORTANCE: HI+MED NO INT HI+MED NO INT HI4+MED NO INT HI+MED NO INT ~
Al v ’
1976 ssy sy 697  17% 741 127 827 97
1977 467, 287 617 21% : 677% 197 707 15%

\

Table V indicates that a greatR{ proportion of completers than ﬂfgistrants
. )
give importance to all categorles of credit, particularly to Transferable

‘

credit and Bachelor Degrees.

'41 | ' Y,



~ Use and Value of Services: ' Counseiing ana instructional sgppoft aervicés
are integral components of the'cdllegg ﬁrogram.A Th; ques;ighs to be investi-
éated were the numberi:and charac;eriséicé of students who usé the serﬁic0§
and the effectiﬁeness of thelservices/in‘he;;iﬁg studénts'tb accompiish¥theif

-goals. Response options were‘ﬂelpfulneés: 'hVery,"_"SameWhat," "Not at All,"

. ’ . : : ‘
and "Haven't Used." This report of responses separates services intc 'Inmstruc-

~.

tional" and "Support' acc¢ording ;o éhei; operationai ;esponsibility to Daansﬁips{
Eécb répor; segmént, together with the priﬁ}outs of cross fabulatéAWQariabies;

~ . . . ' .
pertinent to the particular servicé, will bé provided th the apggopriate Dean
as needs analysis informatton. All personnel may use ?Ee more.ggtgiled ingb;- s

mation contained in the Crosstab tables as the basis for development of pfbgram

and process objectives. B

.

Tables'VI through IX compare all of the:service;‘in respect to relq;ioﬁships
gf\use Béfwe?n surﬁeyksamples and among éétegories of student,charég;eristic;.
Thé column labeled "Use" is the.sum of the first three columns and indicates
the percept of ‘respondents who.;éporfed PaQ{ng use§ thé service. "Ratio ;f.Q?lp-
fulness' is a measure calculated to indicate the ratio of studepfs, who found a

)

' servite to be somewhat or very helpful,'fo all of the students, who reported use.

The purpose of this measure is to provide a common indicator for comparison and

'

for identification of areas of possibL@ weakness for study and improvement or
areas of strength for expansion. The/"Haven't Used" category may be used as an
indicator of need for informing particular groups of students of the availability

and intent of services in helping t%em to pursue their learning bbjectives.

- ' .
4

e
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TABLE VI
. USE AND VALUE OF SERVICES - INSTRUCTIONAL
COMPARISON 1976 - 77

. N . ;b
SOME~ NOT HAVEN'T RATIO OF

HELPFULNESS: VERY WHAT AT ALL USED USE* HELPFULNESS**
Reading Lab :
1976 19% 16%Z 11%2 52% 467 77%
: 1977 13% 14% 7% 57% 34% 80%
Math Lab ' ]
1976 16% 15% 12% 55% 43% 72%
N . 1977 12% 12% 6% 60% 30% 79%
Instructor
Advisement ‘ ] : '
1976 23% 18% 15% 427% 56% 73%
1977 . 13% 147 8% 55% 35% 77%
~
Cooperative | B
Education
1976 17% -14% 12% 55% 437 72%
1977 , 10% 11% . 8% 607% 29% T 72%
Women's Center _ .
1976 . ‘12% 9% 13% - 677 © 347 62%
1977 9% 9% 7% 65% 25% 72%

*Ugse = % of respondents who checkﬁp a measure of helpfulness
)

*%Ratio of Helpfulness = Very + Somewhat !
,Very + Somewhat + Not at all

Table VI compares the services which are respoﬁsible to the Office of
Instruction. The indicators of use do®ot provide much variation to distinguish
among services. Mo;: services were used by just under one-half of the
completing respondents and_app:oximately 70% rassd them as helpful. The excep—
tion is the WOmén's Center which is new to the éampus andléerves a special
audience. Advisement by instructors was used by the largest proportion of
students (56%) and was rated helpful by 73% of them. A smaller proportion of
entering students (25% to 357) reported use. This is to be expected as many

were new to the campus, but a slightly larger percentage of registrant users

found the sefvices to be helpful thé¥ did the completing users.
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/ ) TABLE VII

USE AND VALUE OF SERVICES ~ SUPPORT
COMPARISON 1976 ~ 1977

-

o ' SOME- » NOT  HAVEN'T RATIO OF __ - .
Oy HELPFULNESS: VERY WHAT  ATALL USED USP* HELPFULNESS*# :
, Academic
. Counseling .
‘ .1976 197 22% 17% 39% 58% 70%
‘ 1977 12% 217 9% 47% s 42% - 78%
E Careef Guidance’ | )
' Counseling ' 4
? 1976 21% 18% 12% 4 8% 51% 75%
1977 C12% 127 97 56% 33% %7
! Personal
L Counseling B , '
1976 23% 17% 13% 44% 53% 757% -
‘ 1977 137 1s%x 7% 54%7 - 35% 80Y%
i Involvement . - -
1. Center .
| 1976 14% 10% 132 - 612 37% - 697
. 1977 6% 9% 7% 67% 22% 9%
Placement ,
Office ’
1976 16%. 18% 14 50% 48% 71%
1977 12% . 17% 97 52% 38% 76%
Student Work - ) )
© Studv J//
1976 17% 147 12% 547 437 72%
1977 7% 107 7% 63% 267, ¢, 71¥
Financial Aid ~ .
1976 20, 117 12% 55% 43% 72% :
1977 137 9% 7% 60% 29% 767%

" *%Uge = 7 of respondents who checked a measure of helpfulness

**Ratio of Helpfulness ‘= Very + Somewhat Helpful
Very + Somewhat + Not at all

Table VII compares the services which are responsible to the Office of
Student Personnel Services. #¥ndicators of use and ratio of helpfulness fall
" within the same geﬁeral ranges as described in Table VI. Entering students

reported a lower proportional use with a greater measure of having been helped

44 - -




38

~

-

than did completing students. Academic Counseling was used by thé greatest
number of students in both samples, 58% in 197§ and 42% in 1977 with 71% of
end of semester and 797 of registrants reporting helpfulness. These proportions .

,are quite similar 40 those reported for Instructor Advisement.

Career Guidance and Personal Counseling services were used by one-half of
4 .

completers and one-third of registrants and approximately three-fourths of them
~ ‘ .

found the use helpful.‘.It must be noted that sfudents did not have the oppor-

tunity to specify whether the personal counseling was provided by instructors,

program directors or counselois.' The Involvement Center has a smaller propor-
tioﬁal use;by students §37Z), but 1t is partially dedicated to commuﬁity use
which would éot havé bgen reported inAthese surveys. Its indic?tor of help-
fulness should be inteipreted with recognition that it serves persons in crisis
situations andvmany wi;h long term maladaptive behavioral problems.

A little less than half of the respondents reported use of the other

I

support services and nearly three-fourths of them felt that they were helped.

’ -~

\‘ X
‘Tables VIII and IX compare th; "R:}‘fs of Helpfulness' and "Haven't Used"
responses to ﬁﬂfﬁ;ted instructional and‘support services according to the

various categories of selected student characteristics. These comparisons are

T . examples of the kind\:f~felationships which might be studied to assess and

y ;
strengthen services. Actual numbers of responses within cells must be consid-
ered before using percentages to generalize to the college population represented;

however, certain patterns of relationships‘are apparent and indicate a focus
] . ‘ o
for study. y .

Age: An obvious pattern.existsi in the relationshig,between age level'éﬁd

the students' rating of helpfulness of .services. kespbndents over fifty,

)
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USE AND VALUES OF~SERVICES .- INSTRUC

- TABLE VIII

RELATE-I}:I‘O PERSONAL CHARACTERISTICS

- 1976 j

TIQNA
RESIDENCE

.y

:

. Instructor’ Cooperative
Reading Lab dvigement Education
Ratio Haven't - Ratio ~ Haven't Ratio Haven't
: of Help -Used of Help' Used of Help Used
COMPOSITE 7% 52% 73% . 42% 727 55%
AGE:
Under 19 85 - 52 77 . 46 83 51
9 - 24 70 56 69 . 43 67 .59
% - 34 . 72 .53 66 42. 64 . 53
35 - 50 83 46 90 43 84 60
Over 50 91 .50 85 41 100 . . 46
'SEX:
” o )
Female 81 56 77 . 0 44 76 *59
Male 72 52 - 70 43 69 55
ETHNICITY: / IQ
| .
Black 84 38 85" 41 87 40
Chicano 80 45 ‘ 73 41 79 52
Asian 79 40 73 36 5 50
Samoan 73 -40 53 24 80 38
White 69 63 470 47 62 65
EDUCATIONAL
LEVEL: . .
Under 8th 84 34 - 78 27 87 .28
9 - 11 85 © 31 68 21 82 24
‘High School 73 59 71. 49 “. 66 63
Coll. 6rad. 68 51 - 75 38 77 53
ZIP CODE:
Carson " 76 52 69" 4 76 52
Gardena 76 32 71 49 82, " 49
Harbor City 50 44 62 % 48 68 . 4%
Lomita 100 74 77 52 50 - 85
P.V, Peninsula 77 69 - 69 54 . 64 ~ 68,
Sah’Pedro, E. 77, 46 80 41 70 51
San Pedro, W. 67 51 74 37 71 65
Torrance 56 55 63 53 85 . 50
‘Wilmington 85 4t 79 28 79 50
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TABLE IX

-

USE AND VALUES OF SERVICES - SUPPORT - 1976
RELATED TO PERSONAL CHARACTERISTICS AND RESIDENCE e

Academicv Career G. ) Personal P‘lacemer;t Financial -
Counseling Counseling Counseling - Office Aid Office
Ratio Haven't Ratio Haven't Ratio Haven't Ratio Haven't Ratio Haven't
Help Used Help Used Help Used Help Used -Help Used
COMPOSITE 70% 39% 75%  48% ° 75% 44% 712, 50% 72%  55%
“ | AGE: , ' .
.| Under 19 81 46 80 4h 86 47 77 52
19 - 24 .65 39 70 44 - 63 50 - 69 57
| 25 - 34 70 7 37 85 49 66 51 « 70 . 57
35 - 50 75 41 72 54 81 61 . 74 65
Over 50 83 . 46 86 26 100 55 85 38
SEX:

Female 72 38 79 49 76 48 71 51 71, 57
Hale 69 43 74 50 75 44 69 51 71 59
" ETENICITY: 7. , SRR /1'
| Black 83 38 84 3¢ 86 37 84 43 78 41
Chicano = . 73 40 79 45 ‘80 . 33 66 42 78 45
Asian . 74 30 78 34 79 38 71 36 . 80 53
Samoan - 67 28 87 40 64 36 . 88. 33 75 33
White 64 44 71 57 68 53 65 60 63 .66

EDUCATIONAL |
LEVEL: .
Under 8th 85 39 87 23 g4 27 g2 . 37 - 71 30
9 - 11, | 83 . 21 76 17 51 30 79 20 88 ' 43
High School - 68 44 74 57 72 50 66 55 .70 65
Coll. Grad. 65 39 77 43 76 45 78 52 75 5l
ZIP CODE: N

R :

. , N TN A .
Carson .75 42 74 41 83 43 67 . 46 + 75 51
Gardena - 65 38 70 38 . 79 41 50 39 69 ~ 52
Farbor City  -42 41 89 46 71: 36 74 42 60 55
Lomita 46 52 88 70 67 '56 60. 63 . 71 74
P.V. Peninsula 70 50 74 58 69 57 68 . 62 - 66 75
San Pedro, E. 7 36 77 46 72 38 76 42 C72 45
San Pedro, W. 73 34 72 48 81 56 75 55 71 65
Torrance 70 33 70 50 72 55 - 67 48 71 65
Wilmington 74 .38 89 42 86 37 - 67 A 74 41
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consistently gave the highest ratings,83ZtolOOZ,to allservices, followed by

those under 19 whose range was 77% to 86%. Does this indicate that the older.
adult and the incomiug teenager are less demanding or more apptZZiative of

“a services'provided or do the service providers react differently to these age 7
groups? Lowest ratings for most services wergﬁgisen by the 19 to 24 ;earloids?k

- - . . ~

63% to 71%, with similar low rates reported by the 25 toh34 year olds; 64% to 85% ‘ﬂ

of young adults in general were appreciably less satisfied with services than

. those at the top and'bottom of the age range although there 1s no apparent

-

relationship of use or non-use ta age. What implications might this have in

3
©

terms of the changing age distribution of the student body and continded need’

for services? . . .
) i . , N ..
- Sex: Females gave higher ratingyf particularly to instfructional and in

*

”

:lesser .degree to support servicps‘although.the rate of usage-was similar‘for"'\

:v',"‘."“ . - ~ . a .. i Q
both sexes. .

Ethnicity: Blacks indicated -that'all services were helpful to them in

- . ’ - . ‘ R
greater proportion than did any‘sther ethnic ckassification designated and also
. ) . . & . ‘
exceeded»the ayerage: use of all services. ;

\

ghicanos and,Rsians were close in most appraisals and make up the secornd
- . N 1 . ) N : ,
major grouping in relétioﬁ to appreciation of services. They tend as a group

> to be users more than the remaining ethnic categories. Samoans'appear to use
N & .. Lo - ] S .
" all services more than any other group and to.rate employment related services

L] »

highly and academically related services less favorably than do the other

. 2

. ethnicities.:

Whites, coliectiver, report lesser use gnd less'satisfaction with all
services than do any other classification, and considering that theyrcompose
55% of the sample have tended t& depress the ‘helpfulness ratios of all services. /
. Many hypotheses can be proposed ‘as to factors which might determige'these

relationships depending on/the perspective of the planners.
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<
" Educational Level: Respondents with less than eight years of school

v

consigtghtly report the highest proportional level of helpfulness, except for

& . ' 3 :
finan ali'id,s, and they also show a use level far greater than most other
gategoriés of educational background. The highest level of use of ﬁervices was

reported by .gtidents who had completed some hiéh school; and with the exceptio#
A ] : -

?

.o ofv"InStructor Advisement,'" they gave all services a higher level of helpfulness

ratio than averége. High school graduates reported a decidedly lower level of
\ ! .
use of all services and.a lower ratio of helpfulness than their peers with less

«
education or than college graduates. b'
o i . Cbmphrison will be made with beginning semester sample to investfgate the

. . : . ! .
,hypothesis that the students with less. than a high school background have been

enabled to complete courses through their usé of services. College graduateés

)

as a group rate all services more helpful than the sample average except for the
. . . -

Reading Lab and Academic Aavisement. o . .

Geographical Location: One pattern which emerges from the cross tabulating

‘of usefulness of services with residence is that the extr&mes of socio;economic
\ .
K_levels as determined by population indicators show a negative relationship to
N .
use and value of gervices for completing students. Palos Verdes Peninsula tends

to rate all services ;verage to low and reports low usage. { "
Wilmihgton, ;ith the lowest set of indicators, reports a highpr than aver-
age level of use of services and gives a high ratio of helpfulnes$ to adl
services exytept Placement. - -
San Pedro, West, 90732, and Sén Pedro, East, 90731, the next highest and )
lowest socio-economic communitiés show similar théugh ]eéb pronouncéd pfbportions

of use and perceptions of helpfulness. N

. ¥ 4
-Harbor Ci{ty and Lomita show lower overall usage and ratings than average

’ 4

l with the exception that both areas give very high ratingd of helpfulness to

Career Guidance Center. ’ . /

[;BJ};‘ " - . ‘4:9 ) )
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CHAPTER III

. | ANALYSIS

-

The analysis of the relationshi delineated in the chapter- on tesults of

) - .
survey responses 1is a chapter yet to beJwritten. If the purpose of the study

-

is to be achleved, the analyses and ipterpretations of all of the informational
material developed will be conducted by the personnel responsible for the

delivery and manaéement and use of instrfictional apd support services.
Information presented in this report plus the extehsive amount of descrip-

tive data contained in the cross tabulated SPSS printouts can serve ‘as important

>

” . ’ .
components 1in the development of process and program objectives based on

* .

AY

validated student interests. In terms of the educational model within which
this study was strﬁctgzed, planners and p;rticipants will have the relationships’
defined among the three variables population descriptors by comﬁunity“Of the"

‘ "soclety to be served,' persomal characteristics, credit objectives and use and
assessment;qf services which descg}be the "nature of the student tokbe';aught;a‘
éndthe"knowledgé to be learned" as de;ined by student ratings of thg léarning ‘
objectives which motivaéé/khembto enroll and to participate in the.édgcational |

process. ) y p

‘ R n - ~
Objectivij affitmed py the largest proportions of -students cannot be inter-

preted as frxivolous. Can the public, state or local trustees or -the legislature,
a:gﬁe agaiﬁst the development of se1f~confidénce, pe}f—dieéipline, increased
effectiyeness in the accomplishment of gpalé and advangement through parzicipa-
tion in academic coursework? 1If this 1s the student ébnsumer in gfcgnsumers

N market, faculty;can strengthen }ts ;ole in planning ahd implement2aion of es

and curriculae by using their Expertise to address student self-deffmed objeftives

by institutional and course objectives which-will enable the students tp achieve
. ] N

‘ success. 50 ]
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Several questions might be investigated by studying the informhtéon

available. Which courses address particuia: student objectives? Are there
. . a N B - . *

objeétiQes important to particular groups or to the whole student body which
U ‘ ’ * . “3 .
are not being agtended by a course or support service? Are there students
4 ) L7
with certain common.clusters of characteristics that are not taking, advantage

of.services'or that do not find the services helpful? What relationship does’s

residenfe, have to enroll%Snt, progféSS'or usé of servicesf The purpose of

this study'is;to encourage the stimulation of these-kinds of .questions ,from

tHe pégson\actuarly‘involved‘1n the provision of instructioeyd and support

‘se:vices;and by the studentg,,Who.acfualize the,educatiqnal process througﬁ

o
» o 3 B '- f -
E- RN . §oo : .
. ‘ e “ BN v
' ) . . ‘

theirfpartypipgfipn. - B o .

PR . ¢ B ) . - . )
Persons involved in all roles which cemprise the institutional educational

» AN
.

procéss,'i.e., instructor, llearner, counselor, counselee, tutor, tutee, super- )

visor, trainee, colleague . .o.owill percei%e‘relationships and conceive of

[N

different questions from the particular context of their individual experiences.
" . r . . - .

i
G

It :is antiéipated»that some of the questions 8o generadted will provide an

——

-

outline for further research studies relating community, student and léarning.

Tﬁg}next step for tﬁis study 18 to determine the personal‘ranking~of the

"objectives, particularly, at the high and low levels in relation to their
" residence and char eteristics. It will be helpful to ascertain how individual

prioritization.of he objectives affecia the grouped ranking. ' .Iv —_

[
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. APPENDIX A
LOS ANGELES HARBOR COLLEGE , —

Prime Service Area

' g .
- ‘ POPULATION GHARE\CTERISTICS

_ - PV, SAN PEDRO | AN PEDRO
7IP CODE: CARSON GARDENA * | HARBOR CITY |  LOMITA PENINSULA FAST WEST TORRANCE - | WILMINGTON T0TAL
: 90745-46 4 90246-49 90110 90717 90274 90731 some [ 90s01-2 | 90144
TOTAL POPULATION: | 87,619 51,230 13,469 .. b 20,238 49,937 | 43,162 35,292 N 30,906 18,054 169,907
Female {]44,199 26,127 6500 I': 10,523 25,668 12,000 "] 17,998 | N5.762 19,160 50.72
Male 03,620 0 |50 6,969 R TR 21,152 17,29 15,144 18,89 | 49.*
AGE: | - . o ‘ ’ ,
Median 21.8 1 B 28 I R 3l 25 B 29
Under 19 47y 31 ar 37 40 35 0y 404 ¥ -
19-24 N 0% - 16 11X 1 Nl u 8 121 11
25-4k 307 257 281 251 2% 10 194 251 24
45-59 _ 5 14 12 oL & 19% 5% C14% 14 /
Over 60 6 12% o - 151 132 KT 104
ETHNICITY T : . . : :
Asian <01 2% i m 17 3 L% 61, N §.5%
Black 207 Y b1 ~0-1 -0-4 3 1 8% 1 14,7
Hspanic * - 17 153 Com [ un 3 U g 16 287 o 18,63
Pacific Island AR O 1 Q-0 1. 14 1 i
White ? 541 it 663 9% 9% | ' 69l 8lx 55% 35% 59.5%
INCOME: : . O {
" wedlan $11J69/ 512,186 a3 L 410,12 $26,180 | § 8,987 813,718 §10,652° | § 8,190 y10,430
Poverty I 8 mo o | -0-% 10,4 3 B [ 1.5t
EMBLOYNENT: 1 \ : . T
Fop. Employed 32 7% 1% 392 e . 1 33 8
Professional & Mpt 207 227, 234 12% . 6 100 - 13 ‘ 187 102 202
Sales ‘ 57 . 157 b il T 61 124 4 2
Clerical 187 15% 20! 201 12t 1% 20 o[- 10
Skilled Voc, Y 151 1 6 I Wy 354 Wy 597
Laber & Household 62 6 T 36! 3 TR 104 " 13
Service e 101 121 R 3 13 we | 9 12
' - M
EDUCAT [ON: _ ot
Average 2.1 ° 12 12,3 1.7 16 11,2 13 12 10.8 12 year
Under Bth o 181 i 21,54 Q- 10 10 2% 34,4
LAIC SPRING 195 e ' ‘ '
ENROLLENT # 5% 11,730 (1570 723 (6.60) | 570 (5.201 | 493 (&.5)[1,787 (16.28)11,537 (13.9%) | 988 (9.0K) | 576 (5.28) 1,08 (9.3%) | 11,035
1 OF POPULATION 200 | e 6,21 i .61 1.6% 2.81 1,92 2.4 1.0

)

¢
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APPENDIX B

DAY W . ‘ .
) ’ : L, ‘ ZIP SODE
_ EVENING LOS ANGELES HARBOR COLLEGE

INSTITUTIONAL RESEARCH |

The major goal of Harbor College is to continue to improve its services in the effort to
offet the highest quality of education to its students. ‘

>

Pleue, help us to serve you better by letting.us knowdou better Tell us:
(1) Why YOU are here? and (2) How YOU feel about your cq}lege?

'Tell us the importance of the following objectivea in leading to your -enrollment and
attendance at this college. 1 . —
Circle the response which most closely fits you. ‘ ’

Importance No

A. mmmu'r | ' ' High “Medium Low Interest
'l) To find out how to get a job (new or different) 1 A~ B o D
2) To find out if there is a job I would really like 2 _A B c D
3) To take vocational courses for advancement (typing, ‘V3 A/ B c D
~drafting, supervision, accounting, etc. ) ; :
4) To take academic courses for advancement (speech, 4 A B o C ‘D
psychology, business administration, English, etc.) - '
© 5) To prepare for management/professional position 5 A B c +» D
6) To gain recognition as an expert in my field : 6 A B C D
] 7) To learn to establish my own business - : . ' 7 A B c D
T
B. BASIC SKILLS ‘
8) To impr;)ve ability in: (8) Reading o s A B C .. D
. - o (9) English . 9 A B c . D
(10) Math - - . 10 _A_ . _B c D
- (11) Spee)ch 11 A B . C D
12) To improve study skills (11istening, outlining, \_& -‘12 A__ B C D
. N )
13) To develop physical skills in sports . K 13 A B (o] . D
14) .To igprove natural 1anguage other than'Eng'iiah . 14 A ‘ B | C - _D
1_5). To %ev lop problem solving‘akilla . T 15 _A- - B C __ D
' /IZJ To develop analytical thinking’ : ' 16 A B C D
Q :




Qié\\v/ . : ) Importonce ’ No

-C. PERSONAL INTERESTS CREATIVITY High Medium Low Interest
17) To expand appr ciation of fine arts (art, music, 17 A B C D
theatre, etc.) o , ‘ ?k.!” : )‘ )
18) To develop t lents in applied arts (art, ceramics,w 18 A B c D
* music, dance, etc.) | _ ,\\\
« .y 19) To increas understanding of current events - 19 _A B C D
N . (history, /political science, sociology) -
20) To increpse cultural awareness (anthropology, e 200 A B C D
ethnic oursea, foreign language) 4 : ’ ’
21) To dis¢uss ideas with “other 1earners (philoaophy, 21 A B c D
. human#ties, 11terature) S
22) To eojoy self-expression in creative aptivity 22 A B C D
(crafts, writing, drama) . o
?’23)‘To have fun in a variety of courses 4 23 A B C D
D. SELF-AWARENESS -
24) To understand why I act as I do ) -7 24 _A B 9 D
. \ ) 4 ' .
25) To improve my self-confidence ‘ 25 A ‘\\ B ¢ ~ - D -
26). To develop self-discipline and effective 26 _A ' B C D
time management
- 27) To examine my personal values _ . ©27 _A B C D
28) To interact with others with similar concerns 28 A B C D
. 29) To increase my effectiveness in accomplishing - 29 A _B c D
my goals . ‘ . :
. 30) To increase my self-respect _ ‘ 30 _A B c D
31) To discover the values of studsnt government 31 A B - C "D’
32) To make friends with others of different 32 A B C D
backgrounda than my own C : '
. 33) To cope effectively with life aituations ' 33 . A B c D ;:

4,

e




2 - Importance No
» High Medium Low Interest

E. SOCIAL INTERACTION '

34) To participate with’others.in workshops and projects 34 A B C D
35) To_participate in team athletics o o 35 A | B J C D i /)
To interact with other people of: ; X ’ »
36) a. similar ideas agd backgrounds 36" A B c D
37) b. different idea and backgrounds ’ 37 A B 7 °C - D
. 38) io.develop ease 1in dealing with people 38 A B ° C | "ﬂ
' 39) To 1earn‘to improve family relationships'. ‘ 39 A B C D
h 40) To make friends,on'campus . | s ' P : 40 A B C "D‘
,415 io get along better with others-at work : 41 A B _' C  --D
AZ)\{S participate in student activities i 42 A' B ¢ . D
43) To be a leader in group activities ' 43 A' B ’ D
44) To be a tutor or teacningwaide . : 44 A B ~ C D
* 45) To be a‘counselor ). ) . . 45 A B. ‘¢ D‘
46)'io learn and understand why others act as chéy do 46 A B C D .
47) To appreciate and respect other peoples' values 47 A’ B C .. D

F. LIFE IN GENERAL

y , S .

48) To change and/or modify my life-style : 48 A- B C D

E 49) To learn about consumer rights 4 49 A B C D
50) .To learn practical househpld skills Ycooking,

clothing, home decoration) . . : 50 A B C C
51) To learn practical repair skills (appliances, 4 o )

. cars, gardening) ‘ 51 A B C D
52§ To learn skills for 1eisure activities (sports,

.. dancing, hobbies) . , 52 A B C D
.53) To learn about politics and government " 53 _A B C D
59) To gain information to help me to build a good * '

- marriage, . 54 A B C D
55) To gain information for improvement of health T _ X -3
and nutrition ) , 55_A B C D
56) To learn about other countries 1anguages, and -
culture 56 A B C D
[:R\f: 57) To learn about _parenting - 5 5T A B C D

2 i -
o Proiaed y G
. . .




t ' ‘ . Importanée No

G. RECORDED CREDIT . High Medium Low .. Interest
. How important are the listed credits to you: ‘f .
; . h .
58) Letter grade (Q. B, C, D) : 58 A - B C D
59) C/NCR (Credit/mo credit) - , . 59 _A B C D
60) Transferable credit to- 4 yr. institution 60 A B e D
. ~ 14
61) Non-transferable credit v 61 A B C D
< 62) Vocational Certificate : 62 A B C D |
) ) ~ . :
) 63) A. A. (2 year degree) . ' 63 A B C D
®* " 64) B. A., B. S. (4 year degree) 64 A B C D
65) -Professional Licemse : i , 65 A B C )
v . . ° )\‘%5 . !

H. EDUCATIONAL SERVICES ‘Helpful T
Pleage indicate the degree to which the services listed. Some -Not Haven't
below have helped you to progress toward your goals. .. Very What - at all, Used
66) Reading Lab ' . - 66 A B C D

67) Math Lab ' : 67 A B cC - D
68) Placement Office ) _ 3 68 A B C D
69) Academic Counseling « 69 A B C D
70) Women's Ceriter . . 70_A B C D
71) Peer Counseling : : 71 A B C D
72) Cooperative Education : 72 A B ¢ D
73) Career Guidance Center , 73 A B [ D
'74) Instructor Advisement ' i 74 A B C D
<75) Financial Aids B : . - 75 A - B C D
76) Involvement. Center ‘ 76 A B C D
77) Student Work Study . 77 A . B C D
78) Personal’Counseling , 78 A B C . - D
" I. - SUGGESTED SERVICES " Helpful : _
How helpful would the forlowing services be to you or Some Not . Wouldn't
WOuld you use them? . . Very What at all use
. 79) College informationél—oriehtation course for incoming o )
students _ 79 A B C D
. 80) Scheduled conferences with instructors ' 80, A B C D
81). Mid-term instructor conference during class hours 81 A - _B C D -
82) Placement testing for course entry - 82 A B C D
. ?3) Mandatory counseling for course withdrawal 83 A B C D
B4) Contract cqurses completed at” your own bace : 84 A B C D
85) Professional Personal Counseling , - ‘85 A B . C D
- 86) ‘Cdmprehehsive Student Health Service o 86__A B c D

58
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‘.
» b « . LOS ANGELES HARBOR COLLEGE
4 _' . K .
AGE: . 87 A - B c_ D E
- ' Under 19 19-24 25~34 35-50 50+
. . ' [ )
D SEX: 88 A B VETERAN: 89 A B
’ Female Male ’ . Yes No \
v MARITAL STATUS: 90 '~ A = '~ ' B c D
Married " Single Divorced Widowed
ETHNICITY: -~ 9}, _ A~ B c D E
. : : Black Chicano Asian . Samoan - White
EDUCATION LEVEL: 92 " A B ' C .
1st to 8th 9th to l1th  High School
£ ’ : ' ) : ¢
.~ D E .
. College Graduate Other . ’ L
INCOME :. 93 A * 4 B .. ¢ o
Under -$4,000 $6,000 - §7,999  $8,000 -.$11.999
D E
$12,00C - $15,999 816,000+ _
HOURS OF ' 94 _ A B C D -~ E_
WORK/WEEK : , 0 - 10 10 - 20 20 - 30 40+ Not Employed
NO. OF. UNITS ENROLLED 95 _ A B . _C D E*
BEGINNING OF SEMESTER: . ;0 - 3 4 -8 9 - 12 ~3 - 18 19+
NO. OF UNJTS COMPLETED 9¢ A B -~ _ C _ D _E
, THIS SEMESTER: - ., 0-13 4 -8 9-=-1 13 - 18 19+
e . - o , ) .
i 'REASONS FOR DROPPING COURSES: 97 & --- too hard
{). ' . o Cet ‘ R o . . v
. B --- too much homework _ ¢
IR °‘ . - C --- not the material expected
D --- boring” . ?
- - . I time‘confliét
§ e - 3
’ < . . '."(» : 1 ' .
. ‘ 4 . COURJNEC GO o
, . 59 - A _
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